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[PauL Cookson, HeLene MaTousKova]

Crazy dreamer
Deep thinker
Rain hater
Coffee drinker

Spell checker
Sum ticker
Line giver
Nit picker

Virus catcher
Whiteboard wiper
Belief builder

Angry driver

Ready listener
Trouble carer
Hometime lover
Knowledge sharer
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- Dalton ovlivnil celou nasi Skolu

[Véra BureSova a VLapimir Moskvan]

Po vice neZ patnacti letech spolu-
prace s holandskymi kolegy je pro
nas prijemné a uzitecné ohlédnout
se zpét. Stale si pamatujeme nase
prvni nesmélé kricky, nase velké
nadSeni ... a také starosti, jak dal
aplikovat teorii daltonu do bézné
Skolni praxe ...

Dalton nam pfinesl mnoho po-
zitivniho. Vice spolupracujeme,
diskutujeme

o vyuzivanych metodach a for-
mach vyucovani, velmi vyrazné se
propojila sou¢innost uciteld prv-
niho a druhého stupné a sjednotili
jsme styl prace v nasi matefské
Skole a prvnich tridach. Pojmy
samostatnost, zodpovédnost, re-

spekt, vlastni tempo, reflexe a se-
bereflexe se pro nas staly pfiroze-
nou soucasti vyuky.

Roel Roehner a Hans Wenke
Casto opakuji, Ze dalton je vliv.
Souhlasime. Ovlivnil nejen sféru
naseho managementu, ale i zpUsob
komunikace na 3Skole. Vytvafime
pozitivni klima pro dal3i zmény
tim, Ze se respektujeme navzajem,
respektujeme praci nasich kolegl
a ocenujeme jejich profesionalni
kompetence. Daltonsky vliv tim
prispél k profesionalnimu rlstu
nasi skoly.

Vzhledem k tomu, Ze Gzce spo-
lupracujeme s pedagogickymi fa-

- Dalton has influenced our school policy

[Véra BuresSova anp ViLapimir MoSkvan]
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After more than fifteen years of
cooperation with our Dutch colle-
agues, it is nice and pleasant for
us to look back. We still remember
our first timid steps, our huge en-
thusiasm ... and also worries how to
spread Dalton philosophy into our
everyday school life....

Dalton has brought us a lot of
positive things. We cooperate
more; discuss methods and forms
of teaching. Also, the cooperation
between our first stage teachers
and second stage teachers has in-
terconnected to a great extent and
we synchronized working styles in
our first grades and kindergarten.
Terms like independence, respon-
sibility, respect, individual pace,

reflexion, self-evaluation and other
have all embedded in our teaching
styles.

Roel Roehner and Hans Wenke
often repeat that Dalton is an influ-
ence. We agree. Not only has it in-
fluenced our management sphere,
but also the way of communication
in our school. We create a positive
atmosphere for future changes by
respecting each other, respecting
the work of our colleagues and
appreciating their professional
competences. Dalton has contribu-
ted to the professional growth our
school.

Since we often cooperate with
faculties in Brno, Prague, Pardubice

kultami v Brné&, Praze, Pardubicich
3 Bratislavé, jsou navstévy nasich
ale i zahranic¢nich student( velmi
Casté. Zpétnd vazba téchto bu-
doucich pedagogl a jejich uciteld
je pro nas vZdy nesmirné cenna.
S daltonem se Casto setkavaji po-
prvé a jsou okouzleni, jak Gcelna je
jeho aplikace.

Dalton vytvoril ,sit" brnénskych
Skol, které spolupracuji, navzajem
se znaji, maji k sobé dlvéru, vymeé-
Auji si praktické Skolni materialy
a rizné dokumenty. Mnohé profe-
sionalni kontakty pferostly v kon-
takty pratelské.

Je mozné si prat vice?

and Bratislava, visits of Czech and
also foreign students are common.
Feedback from these future tea-
chers and their tutors are always
very valuable for us. They very of-
ten come across Dalton philosophy
for the first time and they are ama-
zed how efficient its usage is.

Dalton has created a “"web" of
Brno schools, which cooperate,
they know each other, trust each
other, exchange practical school
materials and a number of docu-
ments. Many of the professional
contacts have already become true
friendships.

Is it possible to wish for more?

- Dalton in Poland

[KaTarzyna Drysas]

My first contact with the Dalton
Education was during the confer-
ence organized by OMEP in War-
saw, 2009. Roel R6hner and Hans
Wenke who are the representatives
of the Dalton International from
the Netherlands gave a lecture
which made me curious and really
inspired me.

| managed the Nursery School
for which the development of chil-
dren’s creativity is the priority. That
is why | decided to get into the sub-
ject of Dalton Education. | decided
that it will be a perfect method,
which will give us the possibility to
support our pupils in developing
their abilities and what is very im-
portant for children’s development:
initiative, independence, the skill of
cooperation with others, develop-
ing the sense of responsibility for
given tasks. The teacher has a great
opportunity to make the process of
education individual, what is lately
emphasized by Polish Education.

That is why it is worth thinking to
what kind of society do we strive.
Why don’t we use the good prac-
tice of other countries, especially
if it works well. Our task as teach-
ers is to learn children in the best
possible way. In the case of Dalton
Education the process of teaching
is substituted by children’s own
learning, what gives them new abil-
ities and is much more effective.

This method is not new, it lasts
more than one hundred years, even
though is not well known in Poland.
Our history for years made the us-
age of so-called New Education
impossible, on the basis of which
Helen Parkhurst started to build
her system in the United States at
the beginning of the XXth century
and which later became popular in
different European countries

My curiosity and desire to bring

the new methods took me to the
International Dalton plan and what
is the most important, | could ob-
serve how it functions in the edu-
cational institutions.

Looking at the arrangement of
the open space and the interior of
Polish Nursery Schools, we can see
that for many years we practiced
some elements of visualization
- relaying the information to the
children by picture. The standard
is for example: badges for children
who are on the duty in the sub-
ject corners or picture contract, in
which we have certain rules how to
function in the group.

While observing and analyzing
Helen Parkhurst’ method | have
noticed that one of the most im-
portant element seems to be work-
ing on the children’s process of
self-reliance which is in a short
supply. We can usually observe
that teachers do almost everything
for children. Parents do not have
enough time for their children, but
on the other hand they are often
overprotective.

Together with other teachers we
decided to introduce new elements
of Dalton pedagogy in our Nursery
School.

The first step in this challenge
was to accumulate and sort the
materials, gain some knowledge.
In this particular system espe-
cially when the small children are
concerned visualization is very
important. That is why we carefully
got down to preparing the teach-
ing materials. In the same time
during meetings with parents we
organized training meeting with
the psychologist. We wanted to
show how important and necessary
the establishing of self-reliance
in children is. In the foreseeable
future, after gaining some experi-

ence we plan another meetings,
which will better show our actions,
advantages for children and justify
their needs.

The first element which we pre-
pared is children’s conscious par-
ticipation in the actions which we
do, how our day looks like, that is
visualization of children’s constant
actions during the day. We can
compare it to so-called schedule
in every nursery group. Proper pic-
tures placed in the classroom and
marking them where are we at the
moment by children. Thanks to that
children easily follow and know
what are the next actions in the
Nursery School. It gives them not
only particular knowledge but also
a sense of security.

The next element, which can
be found in our classrooms is so-
called "Day Colors”. Each day has
its color and information about ac-
tivities and games which take place
during this particular day.

There are also different clocks
on the walls. Till now we did not
put attention to “the time”, but it
turns out that it is very important
element in developing children’s
abilities to plan their time and car-
rying out tasks.

Now the children can follow “the
time” on colorful clocks. They can
plan and control their own actions
while the teachers can observe and
control how the nursery kids deal
with the task. We also introduced
the timetable, the constant ele-
ments of the day.

The significant matter is to de-
velop in children the skill of coop-
eration which is not an easy task.
It often happens that it awakes
within children some kind of dis-
like, especially when they want
to do something else or play with
somebody who they like more. That
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is why we set children tasks based
on the Dalton Education. First pairs
to complete the task were chosen
by drawing lots and later the chil-
dren started to act together with
other partners. Children are aware
of the fact that they are going to
work with every member of the
group and both of them are respon-

> Dalton v Polsku

[KaTarzyna Drysas]

sible for the task and they do not
need to like their partner in order
to complete the task together. The
way of organization, the visualiza-
tion of the process appeared to
be very beneficial and it functions
very well.

For us the teachers, it is a dif-
ferent kind of work, a different

organization of work. However, we
are aware how valuable is the Dal-
ton System for children as it builds
skills and independence both of
which are indispensable in life. We
also hope that cooperation with our
Dutch partners will be very helpful
in putting this proven and efficient
method of education into life.
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Mé prvni seznameni s daltonskym
vzdélavanim probéhlo béhem kon-
ference, kterou organizovala OMEP
(Svétova organizace pro predskolni
vychovu) ve Var$avé v roce 2009.
Roel Réhner a Hans Wenke, ktefi
zastupuji Dalton International v Ho-
ladnsku, tam méli pfednasku, jez
mne velmi zaujala a inspirovala.

Byla jsem Feditelkou Skolky, pro
kterou bylo prioritou rozvijet kre-
ativitu déti. Proto jsem se také
rozhodla zapojit do daltonského
vzdélavani. Uvédomila jsem si, Ze
je to baje¢nd metoda, kterd ndm
umozni podporovat nase zZaky ve
vyvoji jejich dovednosti. Pro rozvoj
déti jsou velmi dlleZité: iniciativa,
samostatnost, dovednost spolupra-
covat s ostatnimi a rozvoj smyslu
pro zodpovédnost za zadané Ukoly.
Ucitel ma vynikajici prilezitost zin-
dividualizovat proces vzdélavani,
coZ je v posledni dobé v polském
vzdélavani velmi zdlrazriovano.

Proto stoji za to se zamyslet nad
tim, k jakému druhu spolecnosti
sméfujeme. ProC nepouZzit osvéd-
¢ené metody jinych zemi, zvlast po-
kud skvéle funguji? Ukol nas ucitell
je ucit déti tim nejlep3im moznym
zplsobem. V pfipadé daltonského
vzdélavani je proces vyucovani
nahrazen tim, Ze se déti samy udi,
coZ jim dava nové dovednosti a je
mnohem efektivnéjsi.

Tato metoda neni nova, je uplat-
fiovana jiZ vice neZ 100 let, pFes-

toZze v Polsku moc zndma neni.
V nasi zemi jsme po celou Fadu let
pouZzivali takzvany ,New Education
impossible”, na jehoZ zakladech
Helen Parkhurstova zacala stavét
svoji metodu ve Spojenych Statech
na pocatku XX. stoleti a ktera se
poté stala popularni v fadé evrop-
skych zemi.

Ma zvédavost a touha odnést si
nové metody mne pfivedla k me-
zindrodnimu daltonskému planu
a mohla jsem pozorovat ( co?Z je
velmi dllezité ), jak funguje ve
vzdélavacich institucich.

Podivame-li se na uspofadani ote-
vienych prostor a interiér polskych
Skolek, vdimneme si, Ze po fadu let
jsme praktikovali nékteré slozky vi-
zualizace — podaniinformace détem
pomoci obrézkd. BéZné jsou napfi-
klad: odznacky pro déti, které maji
sluzbu, obrazkova smlouva, ve které
mame stanoveny zakladni pravidla
pro fungovani skupinky.

Béhem toho, co jsem pozoro-
vala a analyzovala metodu Helen
Parkhurstové, jsem si vsimla, Ze jed-
nim z nejddleZitéjsich prvkd se zda
byt prace na procesu osamostatrio-
vani ditéte. Obvykle pozorujeme,
7e ucitelé délaji témér vse za déti.
Rodice na své déti nemaji dostatek
casu, ale na druhé strané déti casto
az prilis dzkostlivé opatruji.

Spolec¢né s ostatnimiucitelijsme se
rozhodli pfedstavit nové prvky dal-
tonské pedagogiky do nasi skolky.

Prvnim krokem tohoto odhodlani
bylo shromazdit a roztfidit materialy
a ziskat védomosti. V tomto kon-
krétnim systému, zejména tyka-li
se malych déti, je vizualizace du-
leZita. Proto jsme pomalu zacali
pfipravovat potfebné materialy.
Zéaroven jsme si davali schlzky
s rodiciis psychologem. Chtéli jsme
dokazat, jak ddleZité a nezbytné je
vybudovani samostatnosti u déti.
V dohledné budoucnosti, po ziskani
zkuSenosti, planujeme dalsi setkani,
kterd lépe popisi nase konani, rdzné
vyhody pro déti a poukdzou na je-
jich potfeby.

Prvnim bodem je védoma Ucast
déti pfi ¢innostech, které délame;
jak vypada nas den, cozZ je sou-
stavna vizualizace kazdodennich
aktivit. To mdZeme porovnat s tzv.
rozvrhem pro kazdou tfidu Skolky.
Ve tfidé jsou rozmistény obrazky
a déti do nich zaznamenavaji, ktera
¢innost pravé probiha. Diky tomu
déti snadno rozumi tomu, co se
bude ve Skolce dit. Dava jim to ne-
jen Castecny prehled, ale také pocit
bezpedi.

Dal3im bodem, ktery mGzZzeme na-
jit v nasich tfidach, jsou tzv. ,denni
barvy". Kazdy den ma svou vlastni
barvu a informace o ¢innostech
a hrach, které se ten konkrétni den
budou hrat.

Po tridé jsou také rozmistény
rdzné hodiny. AZ dosud jsme se
.Casu" nevénovali, ale zjistili jsme,

7e je to velmi dllezita soucast v roz-
voji schopnosti déti naplanovat si
cas a splnit zadany ukol.

Nyni se jiz déti umi Fidit ,Casem"”
na barevnych hodinach. Mohou si
naplanovat ¢innosti, zatimco udi-
telé pozoruji a kontroluji, jak déti
z matefské Skoly zvladaji ukol. Také
jsme predstavili rozvrh, neménné
faze dne.

Vyznamnym prvkem u déti je
rozvoj spoluprace, coZ neni Uplné
jednoduchy Gkol. Casto se stane,
Ze se mezi détmi vytvori konflikt,

[Anna WréBeL]

The world around us is changing
extremely dynamic, that is why
the teachers from our preschool
instantly search for new tools to
work with children. Pedagogical
activities need to keep up with
children and their parents’ needs.
Differences between children de-
velopment possibilities are more
and more greater, which is followed
by the need of work individualiza-
tion and gathering by children such
educational experience which are
associated with success. During
classes with children we provide
them with different materials and
propose a few activities at one
time to give them possibility to
choose what is the most appropri-
ate for them. Such pedagogical
strategy enable a child to achieve
self confidence and to build the
sense of self-worth. We search for
new solutions to facilitate us the
individual work in a big group of
children. We learn new ideas and
come back to the old, verified and
adapted to current pedagogical
reality. One of such proposals is
known from many years the con-
ception of the Dalton Plan, which is
not very popular in contemporary

zejména chtéji-li délat néco jiného,
nebo chté&ji-li si hrat s nékym jinym.
Proto détem zadavame Gkoly za-
loZené na daltonském vzdélavani.
Prvni dvojicky byly utvofeny loso-
vanim a pozdé&ji se déti zacaly za-
pojovat s ostatnimi spoluzaky. Déti
jsou si védomy toho, Ze budou pra-
covat s kazdym zdkem tfidy a oba
73ci jsou zodpovédni za Ukol i za to,
aby Ukol uspé3né dokoncili. Neni
nezbytné nutné, aby si déti se svym
partnerem dobfe rozumély. ZpUsob
organizace a vizualizace procesu se

pedagogy in Poland but verified
in many European countries. The
main aim of this conception is to
equip a little child in skills which
help them to deal with different
problems of all education stages
and adult life. Children in our insti-
tution are very little but we already
use in didactic-educational work
the elements of Dalton Conception,
which is coherent with our internal
educational programme “"Me and
my friends” and it's main aims:

*acquiring social skills and fal-
lowing the rules and principles;

* shaping sensitivity and proper
social attitude;

* making bonds with the closest
social environment;

* understanding the need to re-
spect people, their dissimilarity
and individuality;

* shaping the feeling of responsi-
bility for oneself and others;

* realization awareness of taking
consequence of one’s deeds.

Common aims and new tools and

didactic aids of a teacher. Getting
familiar with the Dalton Plan we
noticed that the elements of visu-
alization of some activities are in
common practice in our preschools

zdaji byt velmi prospésnymi a fun-
guji perfektné.

Pro nés ucitele je to odlisny zpQ-
sob prace, odlisna organizace. Pre-
sto jsme sivédomi toho, jak cenny je
daltonsky systém pro déti, protoze
v nich utvari dovednosti a nezavis-
lost, které jsou v Zivoté nepostrada-
telé. Také doufame, Ze spoluprace
s nasimi holandskymi partnery
bude prospésna pfi uplatfiovani
jiZz prokazané a Uspé3né metody
vzdélavani.

> The elements of Dalton Education in Polish preschool

without awareness of its source.
Now when we know the basis of
the conception and its assumptions
we consciously introduce visualisa-
tion of activities and organisation-
didactic processes.

Visualisation

In our institution in each room
there is a board "My day in pre-
school” which presents (in pictures)
fixed elements of a day organisa-
tion eg.: meals, going out to the
garden, rest etc. Board consists of
20 mobile elements with pictures
and words showing next children’s
actions. Thanks to that devise chil-
dren learn the regularity and plan-
ning their day in preschool. Every
morning children with the teacher
discuss and plan all day. This solu-
tion gives children big feeling of
security and they are very happy
when the teacher ,switches” the
board into next element of a day.
The board makes a delicate sound
then. Because children learn in
multisensory way such delicate
sound mobilize them to the organi-
sation of next stage of a day eg. go-
ing out to the garden. The time for
each activity is different that is why
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education about time management
is necessary. In our preschool, as
in Dalton schools, special clock di-
vided into colours which represent
particular time units help children
to organise time. Different colours
on the clock and picture key help
children to find out what they will
do in a particular part of a day.
Children know perfectly well when
is the time for play and when for
group classes or going out to the
garden. Trees of feelings made of
wood turned out to be very useful
in work with children. Big wooden
trees: happy and sad and thanks
to them children may learn how
to name and express feelings and
emotions. They are also the visu-
alisation — evaluation of eg. the at-
titude of a character in a story read
by the teacher.

Cooperation
Because the important element
of a Dalton conception is coop-

eration our children, as in Dalton
Schools, assign their names to
names their friends that they do the
activity with. Names are also used
to label and mark art works, ele-
ments of structure, puzzles made
by children. In a graphic way we
show also a calendar, which consist
of the mostimportant events in the
group — birthdays of children. The
calendar helps to learn children
the seasons of a year, months but
also strengthens child’s position
in a group. By means of pictures
also duties of children in particular
weelk are presented. As it is under-
lined by Roel Réhner “each Dalton
school is an individuality” and in
it's own specific way realises the
conception. Our idea is graphic
code of behaviour — the element
of inter educational programme,
strenghtening and consolidating
desired children behaviour.

At present ideas of Dalton edu-
cation are realised according to

> Elementy daltonského vzdélavani v polské Skolce

[Anna WréBeL]

three fundamental rules: respect/
responsibility, relaying on oneself
and cooperation. the first and the
second rule are very easy to imple-
ment by teachers. Respect and co-
operation are the most commonly
used rules in social education. But
learning responsibility and relying
on oneself is a barrier very difficult
to overcome for teachers in Poland.
Developing those skills are mainly
conscious action and solving prob-
lems by children on their own, tak-
ing responsibility for their actions.
In Polish society, where parents try
to do children works for them, this
rule would be difficult to realise.

We gather experiences con-
nected with implementing Dalton
education. Teachers get used to dif-
ferent way of work. We learn how to
teach little children to strengthen
their social and moral competence.
For teachers it is also very impor-
tant stage of work on oneself.

>0

Svét kolem nas se velmi rychle
méni, proto ucitelé z nasi Skolky sou-
stavné hledaji nové nastroje k praci
s détmi. Pedagogické aktivity se
musi prizpUsobit potfebdm déti a je-
jich rodicd. Rozdily mezi moZnostmi
rozvoje détijsou vétsi a vétsi, na coz
navazuje potfeba individualizace
prace a nastoleni takovych vzdéla-
vacich zazitkd pro déti, které jsou
Uspésné. Béhem hodin poskytujeme
détem rdzné materialy a predstavu-
jeme nékolik aktivit najednou, aby
mély moZnost vybéru, co jim lépe
vyhovuje. Takovato pedagogicka
strategie ddva détem moznost do-
sadhnout sebevédomi a vybuduje
v nich pocit toho, Ze jsou na svété
dlleziti. Hledame nové feseni, jak
zachovat individualni praci ve velké

skupiné déti. Ziskdvame nové na-
pady a vracime se ke starym, které
pfizplsobime soucasné pedago-
gické realité. Jeden z takovychto
névrhl je fadu let zndmy jako ko-
cepce daltonského planu, ktera neni
v soucasné polské pedagogice pFilis
znama, ale v nékolika evropskych ze-
mich se s riznymi Gpravami pouZiva.
Hlavni mySlenkou této koncepce
je vybavit malé dité dovednostmi,
které mu pomohou vyrovnat se
s fadou problémU na vech stupnich
vzdélavani i v dospélém Zivoté. Déti
v nasi Skolce to jesté moc neuméji,
ale jiz uplatfiujeme do metodicko-
edukacni prace prvky daltonského
vzdélavani, které jsou v souladu
s nasim vnitfnim vzdélavacim pro-
gramem ,Ja a mi kamaradi”.

Ten ma tyto hlavni cile:

* ziskavani socidlnich dovednosti
a dodrzovani pravidel

e citlivost a patri¢ny socialni
pristup

* tvorba pout s nejblizs§im social-
nim prostfedim

* porozumeéni potfebé respekto-
vat lidi, jejich rozdild a indivi-
dualit

* tvorba pocitu zodpovédnosti za
sebe a za ostatni

+ uvédomeéni si nasledkld svého
pocinani.

PFi seznamovani s daltonskym
planem jsme si v3imli, Ze vizuali-
zace nékterych ¢innosti jsou v na-
Sich Skolkach bézné pouZivané,
aniZ bychom si uvédomovali zdroj

tohoto napadu. Nyni, kdyZ zname
zaklady tohoto konceptu a jeho
progndz, védomé predstavujeme
vizualizaci ¢innosti a organizacné-
metodického procesu.

Vizualizace

V nasi Skolce je v kazdé mistnosti
nasténka ,M{j den ve 3kolce”, kterd
pfedstavuje (formou obrazk)
pevné body organizace dne, napf.:
jidla, vychazka do zahradky, odpo-
¢inek atd. Nasténka ma 20 posuv-
nych &asti s obrazky a slovy, které
ukazuji, co budeme délat. Diky
tomuto nastroji se déti uci pravi-
delnosti a planovani svého dne ve
Skolce. Kazdé rano si déti s pani
ucitelkou naplanuji cely program.
Toto FeSeni dodava détem pocit
bezpedi a jsou velmi Stastni, kdyz
pani ucitelka na tabuli ,zapne"
dalsi ¢ast dne. Tabule v ten okamzik
vydava jemny zvuk. Jelikoz se déti
uci mnoha smysly nardz, takovyto
zvuk je mobilizuje k pfipravé na
dal3i ¢innost dne, napf. vychazku
na zahradku. Cas urceny pro kaz-
dou aktivitu je rdzny, a proto je
dulezité déti naucit naplanovat si
¢as. V nasi Skolce, stejné tak jako
v daltonskych Skolach, pomahaji
détem organizovat si ¢as specialné
upravené hodiny, rozdélené na

[RoeL R6HNeR]

How actual is Dalton? This was
the title of an article | wrote six
years ago. Surprisingly the same
question came into my mind two
times.

The first time was last summer.

From my collection of histori-
cal Dalton publications | started
to read again the brochure Helen
Parkhurst wrote in 1926. The title
is "An explanation of The Dalton
Laboratory Plan”

barevné sekce, které predstavuji
dany casovy Usek. Rizné barvy
na hodinach a obrazky pomahaji
détem zorientovat se, co se bude
délat v dané ¢asti dne. Déti velmi
dobre vi, kdy je cas na hru, kdy se
uci a kdy se jde do zahrady. Dre-
véné stromy citl se také ukazaly
uzite¢nymi pfi praci s détmi. Velké
drevéné stromy — Stastné a smutné
— diky nim se déti mohou ucit jak
pojmenovat a vyjadrit city a emoce.
Jsou také vizualizaci — evaluaci na-
pfiklad postoje hrdiny z pfibéhu,
ktery Cte ucitelka.

Spoluprace

JelikoZ spoluprace nasich déti
je dulezitou soucasti daltonského
konceptu, pfidélime jména déti ke
jméndm téch kamaradu, se kterymi
pracuji na aktivité. Jména také po-
uzivame k oznaceni a vyhodnoceni
vytvarnych praci a skladacek, které
déti délaji. V grafické podobé takeé
mame zpracovany kalendaF, jenz
losti ve tFidé — narozenin déti. Ka-
lendaf napomdaha détem naudit se
rocni obdobi, mésice, ale také posi-
luje pozici déti ve tfidé. Fotografie
déti znazornuji, které dité ma dany
tyden sluzbu. Jak zd@razriuje Roel
Réhner: ,Kazda daltonska Skola

- How your students learn more when you teach less

My pear Frienp Hans Wenke
summarizes THe DaLton
PREMISES MOSTLY LIKe THIS:

“EveRrRYTHING a CHILD can DO,
THe TeaCHeR MUST noT bo”

One oF THe DaLTon scHoOLS
in APELDOORN IN THE
NeTHeRLanDS WROTE THIS
STaTemenT PROMINENT IN THe
CenTRAL HALL.

je jedinecnd.” A my dodavame,ze
koncept uplatiiuje svou vlastni me-
todou. Nasim napadem je grafické
zobrazeni zdsad chovani — ast
naseho interniho vzdélavaciho
programu, posilovani a upevfiovani
poZadovaného chovani.

Momentalné jsou principy
vzdélavani uplatinovany podle
tfi zakladnich pravidel: respekt/
samostatnost, zodpovédnosta spo-
luprace. Pro ucitele je jednoduché
uplatfiovat to prvni a tfeti pravidlo.
Respekt a spoluprace jsou bézné
uplatfiovana zakladni pravidla v so-
cidlnim vzdélavani. Oviem ucenise
zodpovédnosti a spoléhani sam na
sebe je v Polsku pfekazkou, kterou
je velmi tézké pfekonat. Rozvoj
téchto dovednosti je zejména vé-
doma Cinnost a feSeni problémd
détmi samotnymi, ziskdni zodpo-
védnosti za své jednani. V polské
spolecnosti, kde rodice Casto délaji
praci za své déti, je velmi obtizné
toto pravidlo aplikovat.

Kondme experimenty spojené
s daltonskym vzdélavanim. Ucitelé
si zvykaji na jiny systém prace.
Ucime se, jak ucit déti posilo-
vat socialni dovednosti a moralni
kompetence. Pro ucitele je to také
dlleZitou etapou na vlastnim se-
berozvoji.

The vision of Helen Parkhurst is
sometimes surprisingly modern.

"To begin with, we must discard
the delusion, so long cherished,
that children do not like learning. In
the past we have concentrated on
the teaching of learning. It was as-
sumed that the teacher's duty was
to do the work and consequently
the whole business of education
was regarded from the teacher’s
standpoint. Then it never occurred
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to anyone to look, as it were, under
the machine, to drag out the young
mechanic or to discover that he
was actually equipped with a mind
of his own which not only craved
exercise, but which could, if given
the opportunity, solve the problem
of his education far better than we
could solve it for him".

The second time | was thinking of
the actuality of the Dalton Plan was
at the moment I've found the book
"The lazy teacher’s handbook". The
subtitle I've stolen to use as the
title of this article.

When | work with teams of teach-
ers during their Dalton training,
| stimulate them to do a step back,
to change their role from leader of
the educational process to coach of
the process. The role of the teacher
should be that of a facilitator. And
in this new founded book the au-
thor proclaims:

"The combination of independ-
ent learners and lazy teachers is
the outstanding combination that
every school should be striving
for".

It could have been written by
Helen Parkhurst if she had lived
now.

Helen Parkhurst was as provoca-
tive in her opinion about educa-
tion. In 1926 she wrote:

"Under the Dalton Plan the teach-
er's principal job is to instruct or
teach by answering the questions
asked by individual children or by
groups of children”.

She promoted a child — centred
education and not the old fash-
ioned whole-class instruction.

| don’t believe in reincarnation,
but isn't it a coincidence that lan
Gilbert writes:

"Maybe if we spent a little less
time teaching and gave students
a little more time to learn, things

would be different. Or, to put it an-
other way, what if we worked less
and they worked more?”

In her time Helen Parkhurst for-
mulated the similar point of view:

* "The curriculum is dead without
the live motive power of the child,
it must work by boy and girl power.
So we suggest that the curriculum,
whatever its content, shall be of-
fered to the pupil in the form of
ajob".

"I draw attention to the word
‘LABORATORY", for it is significant
of a place where a pupil research-
worker experiments with and on
his job".

* "Pupils, they seek the teachers
when they need them, so that the
teacher no longer find it necessary
to seek them”.

And lan Gilbert:

"Schools are full of dedicated
and passionate teachers who see
their job as doing all that is neces-
sary to bring out the best in their
students. But if teachers does ALL
thatis necessary, what's left for the
students to do?”

Mostly | advice teachers not
to give the kind of instruction in
which they explain detailed a prob-
lem or a new topic, but to teach the
strategy how pupils can solve it
themselves.

And if we take into account that
not even 20% of the pupils in your
classroom have the verbal-linguis-
tic intelligence, it must be a clear
advice to behave more like a lazy
teacher.

In this context Helen Parkhurst
explained:

"The teacher does not attempt to
throw information into their minds
as one shovels coal into a furnace,
but rather studies their needs
to discover what she can do and

what she should know in order to
help their own research. She might
indeed be described as a hostess
who attends to the wants of her
pupil guests, living with them in
a joyous, dignified way”.

In other words, they learn more
when we teach less. This is the his-
torical view on Dalton and a mod-
ern educator like lan Gilbert formu-
lates the same in other words.

Dalton, like all kinds of educa-
tional reform, has to be the strat-
egy of the whole team of teachers
in order to create together another
pupils’ attitude and a consist-
ent pedagogical structure in the
school.

During our seminars and school
visits in other countries we often
are confronted with a kind of Dal-
ton organization restricted to some
‘Dalton Hours".

"The Dalton Plan is more a socio-
logical than an academic venture. It
should inspire a better curriculum
and indeed create a demand for it.
Its aim is to transform, not a frag-
ment, but the whole of the school
day and the entire school as well".

Dalton hours can be a good start
of an experiment, but has to be
seen in a wider perspective of
school development. Only a strong
educational management — struc-
ture can assure a consistent pursu-
ing of developmental objectives

Finally lan Gilbert who affirms the
value of the Dalton Plan:

“It saves you energy but also
involves them in the process of
learning in a way that is both mo-
tivational and effective when it
comes to their own achievement.
So be a professional teacher, be
a committed teacher but, in every-
body’'s interest, be a lazy one too
and remember, as the Eskimo prov-
erb says, If you sweat, you die".

[RoeL R6HNeR]

Je jesté Dalton vibec aktualni?
To byl nazev ¢lanku, ktery jsem na-
psal pred Sesti lety. Tato otazka se
lk mému pFekvapeni vloudila do mé
mysli dvakrat.

Poprvé to bylo minulé [éto.

Zacetl jsem se znovu do broZurky
Helen Parkhurstové z roku 1926,
kterou jsem nasel ve sbirce histo-
rickych knih o Daltonu. Jmenuje se
JVysvétleni daltonského laborator-
niho planu”.

Pohled Helen Parkhurstové je
nékdy prekvapivé soucasny.

.Musime zacit s tim, Ze vzdame
se té klamné domnénky, po fadu
let uzndvané, Ze déti se uci nerady.
V minulosti jsme se soustredili na
vyklad latky. Bylo povaZovano za
ucitelovu povinnost délat viechnu
praci, a tudiZ bylo na cely proces
uceni nahliZzeno z pohledu ucite-
lova. Tehdy nikdo nepomyslel na
to, jak uz to tak byva, Ze jest mozné
podivati se doll pod stroj a odtud
toho mladého mechanika vytah-
nout. TaktézZ bylo potfeba zjistit,
zda je plné vybaven rozumem
vlastnim , kteryZto nejen Ze dychti
po uplatnéni, ale jenZ by schopen
byl, byla-li by mu dana prilezitost,
vyfesit problematiku svého vzdé-
lavani mnohem lépe, nez jsme toho
schopni my."

Podruhé, kdyZ jsem se zamys-
lel nad soucasnosti daltonského
planu, to bylo v okamzZiku, kdy jsem
nasel knihu ,Pfirucka liného udi-
tele”. Jeji podnazev jsem si vypUjcil
jako nadpis tohoto ¢lanku.

Pfi praci s kolektivy uciteld na
daltonskych seminafich je pobizim,
aby udélali krok zpét, aby zménili
roli z vedouciho vzdélavaciho
procesu na jeho kouce. Role uci-
tele by méla byt roli ¢lovéka, jenz
umoziuje Zakdm fesit problémy.
V této nové objevené knize autor
prohlasuje:

> Zadi se naui vice, kdyi ucite méné

.Kombinace samostatnych zakul
a linych uciteld je vynikajici kombi-
naci, o kterou by méla kazda 3kola
usilovat”.

Mohlo by to byt napsano Helen
Parkhurstovou, kdyby dnes byla
nazivu.

Helen Parkhurstova byla svymi
nazory na vzdélavani velice provo-
kativni. Roku 1926 napsala:

.U daltonského planu je ucite-
lovou hlavni praci instruovat ¢i
ucit odpovidanim na otazky jed-
notlivymi Zaky ¢i skupinami zakd
poloZenymi”.

Povysila dité na centrum vzdéla-
vani a odmitla ten starobyly zplsob
frontalni vyuky.

Mus vzacny priteL Hans
Wenke sHRNUJe DALTONSKOU
PREMISU VETSINOU TAKTO:

~Vse, co muze upéLar ZaK,
nesmi péLaT uciteL”

Jepna z DAaLTONSKYCH SKOL
v ApeLpoornu v HoLanbpsku
NaPSaLa TUTO VETU Na
VYVESKU V HaLe SKOLY.

Nevérim v reinkarnaci, ale neni to

nahoda, Ze lan Gilbert pise:

.Mozna kdybychom travili méné

¢asu ucenim a dali studentdm
o trochu vice ¢asu se ucit, véci by
se mély jinak. Nebo abych to lépe
zformuloval, co kdybychom praco-
vali o néco méné a oni zase vice?”

Helen Parkhurstova zformulovala

podobny pohled na véc:

* . Kurikulum je mrtvé pro déti,
nema-li Zivou silu. Musi mit
chlapeckou a divdi silu. My tedy
navrhujeme, aby ucivo, at je
jeho obsah jakykoli, bylo détem
nabidnuto formou prace”.

* ,Poukazuji na slovo 'LABORA-
TOR’, protoZe je to misto, kde

dité zkoumsd a zkousi dosah-
nouti svého Ukolu”.

- ,Zaci utitele vyhledaji, kdy? je
potfebuji, takZe ucitel jiZ nema
potfebu vyhledavat zaky".

lan Gilbert dale pise:

,Skoly jsou plné oddanych a va3-
nivych uciteld, ktefi délaji vse ne-
zbytné k tomu, aby ze svych 7akd
dostali to nejlepsi. Ale udéla-li uci-
tel VSE, co je nezbytné, co zbude
pro zaka?"

Vétsinou radim uciteldm, aby ne-
davali takové zadani, které detailné
vyloZi novou latku &i problém, ale
které naudi strategii, jak na to Zaci
mohou pfijit sami.

A vezmeme-li v Uvahu to, Ze do-
konce témér 20% z4kd ve vasich
tfidach ma vyvinutou verbalné-lin-
gvistickou inteligenci, je jasné, Ze
je lep3i zachovat se jako liny ucitel.

V tomto kontextu Helen Parkhurs-
tova vysvétluje:

"Cilem ucitelovym nenfi vkladat
zakdm informace do hlavy tak, jak
priklada uhli do pece, ale zkoumat
jejich potfeby, aby ucitelka zjis-
tila, co mdzZe pro dité udélat a co
by méla védét, aby mu pomohla
ve vlastnim badani. Skutecné by
mohla byt popsana jako hostitelka,
kterd pecuje o pfani svych dét-
skych host@, Zijic s nimi v radosti
a ddstojné”.

Jinymi slovy, Zaci se vice naudi,
kdyZ je u¢ime méné. Tohle je po-
hled na Dalton v minulosti a sou-
casny pedagog lan Gilbert to stejné
zformuloval svymi slovy.

Dalton, jako vSechny druhy re-
formy Skolstvi, musi byt strategii
celého tymu ucitell, aby mohli
spole¢né vytvorit postoje zakd
a pevnou pedagogickou strukturu
skoly.

Béhem semindfl a navstév skol
v cizich zemich jsme ¢asto konfron-
tovani se skutecnosti, Ze 7Zaci maji
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pouze urCené ,daltonské hodiny”.
"Daltonsky plan je vice sociolo-
gicka nezli akademicka zalezitost.
Mél by inspirovat k lepSim osnovam
a doZadovat se jich. Jeho cilem
je zménit nejen Cast dne, ale cely
Skolni den a také celou Skolu”.
Daltonské hodiny mohou byt
dobrym zacatkem pokusu, ale musi

byt zaclenény do 3irsi perspektivy
vyvoje Skoly. Pouze silné struktura
managementu skoly mdzZe zajistit
ddsledné sledovani cil.

Rozloucim se slovy lana Gilberta,
kterd potvrzuji hodnotu dalton-
ského planu:

"SetFi vam energii, ale také za-
pojuje zaky do procesu uceni tako-

> Vedeni a modernizace ve Skole

[Nerea Becoiia]

vym zplsobem, ktery je motivacni
a efektivni, tyka-li se jejich vlast-
nich vysledkd. Bud'te tedy profesi-
onalem, bud'te oddanym ucitelem,
ale, v zajmu viech, budte také liny
3 pamatujte, co pravi eskymackeé
pFislovi: "KdyZ se zpotis, zemres™.

>10

V Zadné spolecnosti neexistuje
diskuse o tom, zda je vzdélavani
ddleZité nebo ne, protoZze kazdy
je o tom pevné pfesvédcen. Nebo
alespon to tak Fikaji. Je nezbytné
davat vzdélavani patficnou po-
zornost a vzdélavat dobre. OvSem
moZna Ze neni Uplné pfesné jasné,
co vzdélavani vyZaduje, proc a co
by se mélo vyucovat.

Vzdélavani mizZe byt povaZovano
za proces, ktery vede ke spravnému
vyvoji lidskych kapacit, jeZ jsou
vzdélavacimi procesy preménény
na kompetence; na tomto Ukolu se
pracuje jiz od raného véku. Proto
tedy my, vzdélavaci instituce, mu-
sime hodné dopfedu pfizplsobit
to, co jsme vzdy délaly, potfebam
soucasné a budouci spolecnosti.
TudizZ by se dalo Fici, Ze vzdélavani
by mélo mit za cil dplny rozvoj
potfebnych kompetenci k uspo-
kojivému Zivotu jednotlivcl, aby
se optimalizovaly pfimé vztahy
v kontextu Zivota jedince a pritom-
nosti lidi, jejich pfispéni k vyvoji
spolecnost a aby se dosahlo poZa-
dovaného modelu.

Pro individualni
iivot jednotlivce

VZDEL"AVANi Pro ty vztahv,
PRO ZIVOT se kterymi
JEDNOTLIVCE mame kontakt

Umotnit jednotlivci
utvaiet spoleinost

Aby se tak stalo, mame
v Begonazpi lkastola tfi specifické
navody jako strategickou definici
naseho centra ve spojeni — Mise,
Vize a Hodnoty. Identita lkastoly
a projektu jsou spojeny v jejim
vzdélavacim projektu.

Co se tyka Mise, Begonazpi lka-
stola je vzdélavaci instituci, kterd
mluvi jazykem Baskicka ,Euskera”,
coZ je mistnijazyk. Je to Skola, ktera
je podporovana diecézi Bilbaa, aby
Sifila Slovo JeZiSe Nazaretského
a nabidla studentim a jejich rodi-
nam kvalitni a komplexni vzdélani,
které je navic inovativni a mnoho-
jazycné. Vitdme zde studenty od 2
do 18 let, vzdélavame je na Ctyfech
stupnich: pfedskolnim, zakladnim,
stfednim a vy33im odborném.

Podporujeme mnohojazycné
vzdélavani tak, Ze u¢ime nékteré
predméty v anglictiné jako dopl-
nék vyuky Spanélstiny, anglictiny
a francouzstiny. Pfedméty, které
jsou uceny v anglictiné (2. stupen
Z5), jsou biologie a vytvarna vy-
chova. Tim, Ze tak ¢inime, vybavu-
jeme studenty ukoncenim vzdéla-
vani s vysokou Urovni kompetence
ve vsech tfech hlavnich jazycich:
baskicting, Spanélstiné a anglic-
ting, ale také francouzstiné.

Jsme také instituci, ktera je ote-
viena svétu. Takova, kterd pod-
poruje viestranné dobré chovani,
které respektuje ostatni narody

a kultury, coz vychazi ze znalosti
a ocenéni kultury naseho Baskicka.
Proto jsme také vyjimecni part-
nerstvimi s ostatnimi vzdélava-
cimi institucemi. Rozvijime mnohé
partnerstvi, nejen pro vzdélavaci
programy, ale také pro dalsi po-
tfeby nasi Skoly. BEéhem loriského
Skolniho roku jsme byli partnery 36
institucim:
* 20 instituci z Baskicka (diecézni
centra a lkastolas)
* 15 instituci z 10 evropskych
zemi (evropské projekty)
1 instituce z Ekvadoru (huma-
nitarni projekt: ,Our Lady of
Fatima School in Palenque®)

V nasi Vizi fikdme, Ze si pfejeme
byt velkou baskickou mnohoja-
zycnou vzdélavaci instituci, ktera
je ekonomicky udrzitelna ve vétsi
metropolitni ¢asti Bilbaa. Tim, Ze
nabizime vzdélavaci moznosti,
chtéli bychom byt:

* Uzndvani jako vyjimecné cen-

trum

* Prostfedniky slova JeZiSe Naza-

retského

* Inovativni a technologicky po-

krocili

* Propojeni s Ucasti viech

Spojenim formalniho a neformal-
niho vzdélavani dosahujeme dobré
vzdélavaci vysledky u nasich hlav-
nich prostfedniky, ktefi tvori vzdé-

ldvaci komunitu: studenti, rodice,
zameéstnanci a diecéze.

Abychom dali nasi misi vyznam,
Ikastola vyvinula pokrocilé kva-
litni systémy ve v3ech svych pro-
cesech, zejména v procesech vzdeé-
lavani a uceni.

Vysledkem soustavného vylep-
Sovani jsou edukacné inovativni
a metodologicky klicové projekty,
které v centru vyvijime. BEhem
Skolnfho roku 2010/11 mame vice
nez 25 aktivnich projektd. Za jedny
z nejvyznamnéjsich povazujeme:

* Projekt soudrznosti formalniho

a neformalniho vzdélavani.

*Projekt prvotnich podnétq,
ktery vychazeji z teorie Glenna
Domana.

* Mnohocetna inteligence, vycha-
zejici z teorie Hawarda Gard-
nera.

* Projekt rozvoje emocni inte-
ligence, jehoZ model rozsiFil
Daniel Goleman.

* Evropské projekty (vyménné
pobyty studentl, Eurocamp,
Projekt E-twinning).

* Projekt spravy zivotniho pro-
stredi.

* Projekt implementace infor-
macné komunikacnich techno-
logif do procesu uceni.

* Projekt solidarity a spoluprace:
,Our Lady of Fatima School" (Pa-
lenque-Ecuador) — Begonazpi
Ikastola (Bilbao).

* Ocenéni za solidaritu a odvazné
hodnoty "Gazte Role Model
Award” pro studenty na nasem

[Nerea Becoia]

There is no debate on whether
education is important or not in
any society as everyone has al-
ready been convinced of this. Or,
at least, that is what they state. It
is vital that we pay due attention

vy33im odborném programu.
Aby se toto v3e dalo uskutecnit,
je velmi dllezité, jaky styl vedeni
a managementu ma rada fediteld.
Toho je dosaZeno pouze vyskole-
nim tymd managementu v nasledu-
jicich aspektech:

* Stanoveni Mise, Vize a Hodnot
dané organizace.

* Trénink personalu, stmelujici
velké mnozZstvi ucitell, ktefi
védi, jak organizovat tfidu, pro-
ces uceni a inovativni projekty
produktivné, aby dosahli vyse
uvedenych cild.

* Pfepracovat na3i infrastrukturu
pracovni moralkou, kterd sou-
¢asné zjednodusi praci jednot-
livcd a zméni skolni prostredi,
a také zlepsi pracovni prostfedi
jednotlivcd.

* Zvlddnout proces uceni, vyuco-
vani a projektd tak, aby se stu-
denti mohli odklonit od svého
socidlné rodinného stavu, coz
zapficini to, Ze kazdy student
dosadhne nejlepsich vysledkl
v ramci svého nadani, kapacit
a kompetenci a bude sledovat
sv{j vyvoj.

* Prdce na rozvoji talentu nejen
na Grovni studentd, ale i na
Grovni uciteld.

* Starat se o dobré fyzické a psy-
chické zdravi kazdého, ktery je
se Skolou spojen.

* Snazit se o to, aby vzdélavani
fikalo néco tém nejdilezi-
téjsim - studentim, aby se
zapojili do aktivit, které budou

> Leadership and innovation at School

to education and educate well, of
course. However, perhaps things
are not clear when specifying
exactly what teaching entails, nor
what one should teach for.

In depth, education can be seen

nadale rozvijet po fadu let. Ak-
tivni Gcast a zosobnéni otazek
by mélo byt cilem Skoly.

Je podstatné, aby zaméstnanci
pracujici v naSem centru, pfijali
Hodnoty nasi Skoly, abychom byli
jednotni ve vzdélavacim projektu,
na kterém pracujeme.

HODNOTY INSTITUCE

* Oddanost vzdélavacimu pro-
jektu lkastoly.

* Respekt k tém, ktefi vytvareji
vzdélavaci komunitu.

+ Oddanost nasich zaméstnancl
formou internich skoleni ( jak
ucit kvalitné ), kde se soustavné
zlepSovani stava kazdodenni
zaleZitosti, abychom dosahli
dokonalosti.

* Prijeti zodpovédnosti za pridé-
lené ukoly.

* Tymova prace jako zaklad orga-
nizace prace a vzdélavani.

*Jednat dlisledné a rozumét
tomu, Ze dobfe vykonana prace
je dllezita.

* Empatie k evangelickym a demo-
kratickym hodnotam, tudiz pod-
pora tvorby boziho kralovstvi.

Nepochybn& INOVATIVNI A SOU-
STAVNE ZLEPSOVANI u¢ebniho
procesu a neustalé pfizplsobovani
se potfebam studentl musi byt ve
Skole pfitomno. Abychom tak uci-
nili, je nezbytné byt podporovani
managementem Skoly a stat se pfi-
kladem ostatnim.

as the process which leads to the
correct development of people’s
capacities by turning these into
competences by means of an edu-
cating process, undertaking this
task from an early age. Therefore,
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we, teaching institutions have
a great feat ahead of us; adapt what
we have always done to current
and future society's needs. There-
fore, one could say that education
should have the full development
of the necessary competences for
a satisfactory individual life as an
objective, to optimize direct rela-
tions in the context of one’s life and
for people’s presence in society to
contribute to the evolution of soci-
ety to reach a desired model.

For one’s

individual life
EDUCATING For those

FOR ONE’S relationships with
LIFE whom we have contact

To enable one to
build society

To do so, at Begonazpi Ikastola,
we have three specific guidelines
as a strategic definition of our cen-
tre in the testimonies of Mission,
Vision and Values. The lkastola's
identity and project are brought
together in the lkastola’s Educa-
tional Project.

Regarding Mission, Begofazpi
Ikastola is a teaching institution
which uses the language of the
Basque Country "Euskera” as its
vernacular language. It is a school
which is promoted by the Diocese
of Bilbao in order to transmit Je-
sus of Nazareth’'s Word and offer
students and their families quality,
comprehensive education which in
addition, is innovative and multilin-
gual. We welcome students aged 2
to 18 years of age, educating them
from the stages of Infant, Primary,
Secondary and Post-compulsory
Secondary Education.

We promote multilingual edu-
cation by teaching some of our
subjects in English, in addition to
the Spanish, English and French
languages. The subjects which are
taught in English from the age of
8 (2nd cycle of Primary Education)
are: Science and Art English. By
doing so, we aid our students to

finish their studies with a high level
of competence in the three main
languages: Basque, Spanish and
English as well as French.

Moreover, we are an institu-
tion which is open to the world.
One which promotes inclusive
behaviour which is respectful to-
wards other peoples and cultures,
all of this originating from the
knowledge and appreciation of our
Basque Country’s culture.

Our partnerships with other
teaching institutions are there-
fore another of Begofiazpi's key
distinctions. There are numerous
partnerships which are developed,
not only for our educational pro-
grammes, but for other needs of
the institution as well. For instance,
during last year's school year we
maintained partnerships with 37
teaching institutions:

* 20 institutions from the Basque
Country (Diocese Centres and
[kastolas)

* 15 institutions from 10 Eu-
ropean countries (European
Projects)

*1 institution from Ecuador
(Solidarity Project: Our Lady of
Fatima School in Palenque)

In our Vision, we state that we
wish to be a large, Basque, mul-
tilingual educational institution,
which is economically sustainable
in the Greater Metropolitan Area of
Bilbao. By offering our educational
options we aim to be:

* Acknowledged as an Outstand-

ing center

* A transmitter of Jesus of Naza-
reth’s Word

* Innovative and technologically
advanced

* Participatory

By bringing together Formal and
Non-formal education, we achieve
good educational results and the
satisfaction of the main agents who
make up our Educational Commu-
nity: Student body, Parents, Staff,
and Diocese.

To give meaning to our vision, the
Ikastola has developed advanced
quality systems in all its processes,
and especially in its learning-
teaching processes.

A result of continuous improve-
mentis the educationalinnovation
and methodological key projects
which are developed at the centre.
During the 2010/11 school year, we
have more than 25 active projects.
We point out the following among
the most relevant ones:

* Formal and Non-formal Educa-

tion Cohesiveness Project.

* Early Stimuli Project based on
Glenn Doman'’s theory.

* Multiple Intelligence, based on
Haward Garner’s theory.

* Emotional Intelligence Devel-
opment Project, model spread
by Daniel Goleman.

* European Projects (Student Ex-
change, Comenius, Eurocamp,
E-twinning Project).

*Environmental Management
Project.

*Information Communication
Technology Implementing
Project within the teaching
learning processes.

* Solidarity and Collaboration
Project: Our Lady of Fatima
School (Palenque-Ecuador) -
Begofiazpi Ikastola (Bilbao).

* Award for Solidarity and En-
terprising Values "Gazte Role
Model Award” for Post-com-
pulsory Secondary Education
students.

To carry all this out, management
style and the leadership which the
Board of Directors has over the Ed-
ucational Institution is important.
And this is only attained by means
of the training of the management
teams in the following aspects:
* Establish the Organisation’s
Mission, Vision and Values.

* Train the staff, consolidating
a large number of teachers who
know how to manage (class-

room, learning processes and
innovation projects), in a pro-
ductive way in order to achieve
the above stated aims.
Redesignourinfrastructure with
work ethics which both ease
one's work and change school
ambience as well as manage
one's work environment.
Manage the learning-teaching
processes and projects to devi-
ate the dependency of student
results from his/her sociofamily
status, therefore resulting in
that each student obtain the
best result he/she can in re-
gards to his/her capacities and
competences and follow their
progress.

* Work towards blossoming one's
talents not only at student level
but also at teacher level.

* Foster the physical and emo-
tional well-being of everyone

[RoeL RGHNneR]

When | entered the classroom of
group 6, the children just started to
store their assignment material they
had used in the previous lesson.

| have the favour to do a so
called '0-measurement’ in order to
coach the school later on their way
to the official Dalton predicate.

One girl at a table group in the
back of the classroom invited me
to sit down next to her at an empty
table.

"Please, can my helping hands
distribute the history books now?”,
the teacher said.

No response. My young hostess
nextto me chugged: "Last year she
worked in Kindergarten”.

After a repeated call to the help-
ing hands someone answered that
in group 6 the class managers are
responsible for the distribution.

"But still you are my helping
hands, aren’t you?"” refuted the

involved at the school.

e Strive so education says some-
thing to its main protagonists
- students - that they get in-
volved in an activity which will
take up many years of their
lives. Active participation and
the personalization of answers
should be the school’s aim.

It is of essence that all the staff
who work at our centre take on the
Institution’s Values as this way, we
will be coherent with our Educa-
tional Project for which we work.

INSTITUTION’S VALUES

« Commitment with the Ikastola's

Educational Project.

* Respect for all those who make

up the Educational Community.

*The commitment of our staff,

through in-service training to
teach quality education where
continuous betterment be-
comes a day-to-day event in

- History must not be old fashioned

teacher and our eyes crossed.

For me the crucial phase had
yet to dawn. With what kind of
creative instructional design the
teacher should take these children
with her to the period of the Mid-
dle Ages?

"Boys and girls lets start at page
32". Most of the children couldn’t
hide their boredom and someone
in my table group noted that his-
tory is so dull.

Why don’t teachers realize that
we live in a decade in which some
children in the age of 10 know
exactly what happened in the Mid-
dle Ages. At home they discovered
in a three-dimensional way this
period while playing The Age of
Empires. And probably some of
them have seen more details than
the teacher can find in the teach-
ers manual.

A history lesson is not a dis-

order to achieve excellence.

* Assume responsibility for des-
ignated tasks.

* Teamwork, as the basis of edu-
cational and work organisation.

* Act rigorously, by understand-
ing that to be the result of work
well-done.

* Empathy towards evangelical
and democratic values there-
fore enhancing the making of
the Kingdom of God.

Itis a sine que non condition that
there exist INNOVATIVE CULTURE
AND CONTINOUS IMPROVEMENT
within the learning teaching proc-
ess and a constant adaptation to
the student’s needs within the
Institution. To do so, it is vital that
this be fostered by the institution'’s
management and it be a set exam-
ple to follow.

guised reading lesson, and in this
case even a bad one.

History lessons, in many cases,
are still based on the reference
frame of the teacher. The way they
were educated in history in the
past causes the lack of motiva-
tion to change the attitude. Some
teachers like to demonstrate their
own knowledge with the effect
that pupils only have to listen the
whole lesson hour. Others need
the books and the manual to go
through the facts.

Children nowadays want to be
active and like to take own ini-
tiatives. It is not so complicated
to motivate them if the teaching
strategy suits their interest.

Schools are populated now by
the"Homo Zappiens”. Let children
use The Age of Empires to give an
introduction of the special histori-
cal period themselves.

>13
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My young hostess also got a turn
to read a piece of the text from the
history book. She did it with great
intonation and | gave her a compli-
ment for it when she finished.

As | often say, itis good that chil-
dren know that the remote control
doesn’t work in school, some
teachers would be zapped away
before they realize.

> Déjepis nesmi byt staromédni

[RoeL RoHNeR]

KdyZ jsem vstoupil do tfidy pa-
taka, déti si pravé ukladaly dkoly,
na kterych pracovaly pfedchozi
hodinu.

Mam to potéSeni délat takzvané
.hodnoceni 0%, abych poté dale
vedl Skolu na cesté k oficialnimu
daltonskému titulu.

Dévcatko u skupiny stolkl vzadu
mne pozvalo, abych si k nim pfi-
sedl.

.Prosim, mohli by ted'mi pomoc-
nicci rozdat uCebnice déjepisu?”,
fekla pani ucitelka.

74dné odezva. Mladé hostitelka
vedle mne se pousmala: ,Vloni
pracovala ve Skolce”.

Po opakovaném pozadani o po-
mocniky nékdo odpovédél, ze
v paté tridé jsou za rozdavani
ucebnic zodpovédni pfedsedové
tridy.

.No ale jste prece stale moji
pomocnicci, nebo ne?"”, odvétila
ucitelka a v tu chvili se nase odi
setkaly.

Jak kreativné by méla ucitelka

provést déti obdobim stfedoveéku?

.Dévcata a chlapci, otevrete si
ucebnice na strané 32". Vétsina
déti ani nemohla zakryt nudu
a nékdo ve skupiné u mého stolku
dodal, Ze dé&jepis je pitomost.

Pro¢ si ucitelé neuvédomi, Ze
nyni Zijeme v desetileti, kdy né-
které déti ve véku 10ti let vi na-
prosto pfesné, co se udalo ve
stfedovéku. Doma jiz objevily troj-
rozmérny pohled, kdyz hraly The
Age of Empires. Pravdépodobné
také vidély vice detaill, neZli
muzZe ucitel najit ve své prirucce.

Hodina déjepisu neni maskova-
nou hodinou Cteni a v tomto pfi-
padé dokonce Spatnou.

Hodiny déjepisu, v mnoha pfi-
padech, jsou stale zaloZené na
referencnim ramci jejich uciteld.
Zplsob, jakym byli sami vzdéla-
vani v minulosti, zapFicifiuje nedo-
statek motivace ke zméné tohoto
pristupu. Néktefi ucitelé radi uka-
zuji své znalosti tak, Ze Zaci jsou
nuceni poslouchat vyklad celou

Two months later the same group
6 worked with much enthusiasm at
parts of the next historical period
by making a board game with
question cards.

hodinu. Jini potfebuji knihy a en-
cyklopedie, aby si prosli fakta.

Dnesdni déti v3ak chtéji byt ak-
tivni a prevzit iniciativu. Neni
tak tézké je motivovat, pokud je
strategie uceni v souladu s jejich
z3ajmy.

Skoly jsou osfdlené “"Homo Zap-
piens” . Nechme déti pouzit The
Age of Empires, aby si ukazaly za-
klad historického obdobi sami.

M3 mlada hostitelka také pfisla
na fadu, aby pfecetla kousicek
textu v ucebnici déjepisu. Pfecetla
to se vzorovou intonaci a ja jsem ji
sloZil kompliment, kdyZ skoncila.

Jak ¢asto fikam, je dobfre, Ze déti
vi, Ze dalkové ovladani ve Skole
nefunguje, néktefi ucitelé by byli
vypnuti dfive, neZ by si to stacili
uvédomit.

O dva mésice pozdé&ji pracovala
stejnd skupinka p&takd s velkym
nadSenim na casti dalsiho historic-
kého obdobi vyrobou deskové hry
s otazkami.

> Policy of quality in education and class consultation by peers
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[Hans Wenke]

From the Dalton philosophy it
makes perfect sense that schools
are responsible themselves for the
monitoring and the improvement
of the quality of their Dalton edu-
cation. The point is specifically the
teaching strategy en the interac-

tion processes between pupils and
teachers, among pupils and among
teachers.

Regarding quality assurance it is
basically about two things;

"do the good things”

"do the good things good”

But what are the good things?

Regarding the teacher’s behav-
iour and good Dalton education
Réhner and Wenke developed and
instrument based on the so-called
kernel competences.

Kernel competences for a Dalton teacher

Try to find five kernel competences from your daily practice in each category.

Start to write each competence with .

In our school we give the pupils

A1 | let children work outside my direct view.

responsibility

A2 | give children the possibility to take own initiatives.

A3 | learn children to handle freedom and evaluate this process.

A4

A5

In our school we stimulate the pupils to work independently

B1 I learn children to be critical about their own work.

B2 I give clear but short instruction.

B3 | use delayed attention during the period of independent work.

B4

B5

In our school we stimulate co-operation between pupils

C1 | organize a model in which children learn to work with others.

C2 I learn children the difference between working together and co-operative learning.

C3 | create assignments in which children must co-operate.

Cs4

c5

In our school we apply forms of differentiation

D1 Irecognize and accept differences between children.

D2 I create assignments on different levels.

D3 I take different learning styles into account and let them work concerning this.

D4

D5

In our school the teacher can work in a team

E1 Istick to the agreements we made in the team of teachers.

E2 | ask my colleagues for help and advice

E3 |visit regularly the lessons of my colleagues and I have colleagues regularly in my classroom

E4

E5

What always strikes in the daily
practice, the peer class consulta-
tion is rarely the issue.

The argument of the ignorance is
very often "No time for it”, or "This
cannot be made in our school”. In

this way a very effective instrument
for improvement is overlooked.

It has to be said that peer class
consultations are perfectly suit-
able within the frame of the Learn-
ing School (Peter Senge).

"Employees learn from- and with
each other”

An example.

The practical action in the frame
of the Dalton vision, delegation of
responsibility to the pupil, is very
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difficult for many of the teachers. In
the traditional classical education
the pupils are only the performers
of the things the teacher entrust
them: after instruction of a part of
the curriculum, the concrete as-
signment follows. This is the way
the teachers are trained and in
the same way they were educated
themselves.

Realizing Dalton the teacher has
to transcend his own culture, has
to transfer his own domination to
the pupil.

But is clear that some teachers
have more problems with it than
others. In such concrete situations
it isn't logical to ask the help of
experts from outside the school. It
is much more effective to use the
expertise in the own school, one
helps each other to broaden the
professionalism.

By peer class consultation the
target is to enrich ones own ex-
pertise by this co-operation. In
addition to this the positive ele-
ment of the team progress must be
mentioned.

The peer consultation can also
be used regarding other aspects
of quality assurance: interactive
teaching, the direct instruction
model, formulating good questions
the use of the digital board.

But peer consultation can develop
spontaneous from own considera-
tions between two colleagues. Both
like two learn from each other.

Some aspects has to be taken
into account.

* These colleagues must have the

same kind of status.

* These colleagues must have the
same kind of main task (group
teacher)

* It has to be a mutual process,
counselling questioner and
counselling helper must change
roles.

It is always targeted: solving
work problems.

Very often itis assumed that peer
consultation has to grow spontane-
ously “"bottom up”. This is not nec-
essary, it can be also a “top down”
policy.

But basically it should be volun-
tary. It is about learning from each
other, and learning can never be
forced.

Peer consultations are non com-
mittal and always based on a cycle
of activities.

Peer consultation should not be
confused with other consultation
methodologies:

Consultation: Consultation is
a method aimed on the solving
of a problem. So consultation is
a short term process. It isn't mutual
and participants are not equiva-
lent.

Coaching: In coaching the in-
dividual support by an expert is
relevant. This is obviously not mu-
tually.

Mentoring: Mentoring is guid-
ance, based on a hierarchical rela-
tionship.

Example: senior teacher — junior
teacher.

Intervision: Intervision is not
focussed on the solving of prob-
lems but on reflection of the own
functioning.

Supervision: Supervision is
a process-oriented form of learn-
ing, with always an hierarchical
relationship. (Expert or supervisor)

The following model for peer

consultation can be used:

1. Preliminary discussion (what is
the target)

2. Observation during class visit
making short notes)

3. Processing and analyses of the
observation (the peer in the
role as ‘mirror’)

4. Reflection; giving and getting
feedback (be careful for the
lost of time between observa-
tion and reflection)

5.Evaluation of the cycles of
activities (what are the rev-
enues?)

6. Preparation of the next cycle
of activities (same participants
or better a change?)

Advices for giving feedback:

* Feedback should cover the ob-

served or assignable behaviour

* Feedback must be specific. As

concrete as possible.

* Feedback about not relevant is-

sues should be omitted.

* Feedback has to be formulated

in such a way that the other is
invited to react.

Advices for receiving feedback:

* Never go defensive.Thereceiver
must be sure that feedback has
a constructive background.

*Indicate that you understand
the feedback. A short summa-
rizing of the things that have
been said is a good way.

* The acceptance of the feedback
doesn’t mean automatically
that you totally agree with it.
Of course this must be clear for
the other party too. It is good to
realize that the choice to accept
the feedback and to convert
it into practical action, always
must be in the hands of the
counselling questioner. Forced
change is out of the question.

Possible pitfalls:

* The instrument of peer consul-
tation should always be embed-
ded in the school policy. If it is
not anintegral part of the policy
planning, the risk is that it gets
bogged down. Than It only will
effectuated accidentally be-
tween friendly colleagues.

*In some cases, when the peda-
gogical climate in the school is
not strong enough, or when peer
consultation is forced by the
management, there will grow
an atmosphere of “peer review".
And this creates tensions, which

can never be the aim.
Finally an anecdote (Peters and
Wetzels 1997)
"A man, who lost the keys of his
house, is searching during the late
evening on the ground in the light

[ILbiko Tar]

Im Schuljahr 2001/2002 began-
nen wir in Gydrszemere (Ungarn)
nach dem reformpdadagogischen
Unterrichtskonzept von Helen
Parkhurst zu unterrichten.

Vom Anfang an haben wir gute
Erfahrungen in den Klassen, in
denen wir nach dem Daltonplan
unterrichten.

I. Phase (verwirklicht):

of a street lantern. A policeman who
passed asked him what he was do-
ing. The man said: "l lost my key”.
"Where have you lost it?” the po-
liceman asked. The man pointed at
a very dark place somewhere further

> Wie eine Dalton-Schule in Ungarn entsteht?

Nach den positiven Erfahrungen
stellt sich die Frage, wie dieses re-
formpddagogische Konzept gleich-
zeitig in mehreren Klassen mit der
gemeinsamen Arbeit mehrerer Leh-
rer existieren kann und wie man
dieses Konzept Schritt fir Schrittin
der Sekundarstufe einfihren kann.

In diesem Artikel méchte ich kurz

Ein Lehrer in einem bestimmten Gegenstand in einem Jahrgang
Ein Lehrer in einem bestimmten Gegenstand

II. Phase (verwirklicht):

Mehrere Lehrer in bestimmten Gegenstdanden in einem Jahrgang
Mehrere Lehrer in bestimmten Gegenstinden

Ill. Phase (teilweise verwirklicht):

Ein gesamtes Klassenteam

IV. Phase (steht vor uns):

Das gesamte Schulteam

PreDalton-Phase

Diese Phase ist fur vier- bis acht-
jahrige Kinder geeignet, die das Le-
sen noch nicht als Kernkompetenz
beherrschen.

Da die meisten Kleinkinder nicht
oder nicht zuverldssig lesen kon-
nen, werden die Aufgaben bzw.
Tatigkeiten durch Symbole und
Tagesfarben dargestellt.

.Action Guide” besteht aus sechs
oder acht Fotos bzw. Zeichnungen

und entwickelt die Kommunika-
tionsfahigkeit der Kinder, da sie
zuerst die Aufgabe verbalisieren
mussen.

l. Phase

Der Vorteil dieser Phase ist, dass
sich die Schiler schrittweise an die
neue Arbeitsform gewdhnen kon-
nen. Die Wahlfreiheit in der Sozial-
form der Arbeit, in der Auswahl des
Lernorts oder in der Losungsrei-

« «

({ «

and says: “"Over there”. “"But why are
you searching here?” the policeman

asked him. “Because here is the light”

the man answered.
The morality is clear. In many
cases it is better to search for the

den Weg vorstellen, wie wir unsere
schulische Dalton-Strategie aufge-
baut haben. [ch muss aber betonen,
unsere Arbeit ist nie fertig: es gibt
immer neue Initiativen, Methoden
und Ideen, durch die unser Konzept
erganzt werden kann.

Action Guide
Symbolkarten/Tagesfarben

Mindlab
Kooperatives Lernen

Kooperatives Lernen
Mind Mapping

Differenziertes Lernen
Mehrfache Intelligenzen

Gemeinniitzige Organisation:
Ungarischer Dalton Verein

henfolge der Aufgaben sind fir die
Kinder Nova, und sie missen erler-
nen ihre Freiheit wahrzunehmen.
Der Nachteil dieser Phase ist, dass
der herrkdémmliche Unterrichtsrah-
men nicht aufgeldst wird, also kann
das effektive Zeitmanagement von
den Lernenden nicht angewandt
werden.

Mindlab ist ein innovatives Pro-
gramm fUr die vier- bis vierzehn-
jahrigen Kinder. Durch interessante
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Spiele werden die sozialen und
emotionalen Begriffe den Kindern
erkannt. Die Spiele sind die Ka-
talysatoren in der Erlernung der
gedanklichen, gesellschaftlichen
und emotionellen Fahigkeiten.
Mindlab macht das Lernen durch
die Spiele unterhaltsam. Mindlab
hilft den Kindern die wichtigsten
Fahigkeiten zu erlernen, zu entwi-
ckeln und auch in ihrem Leben zu
verwenden.

Il. Phase

Unterrichten mehrere Lehrer
nach dem Daltonplan, haben die
Schiler die Moglichkeit das dritte
Dalton-Prinzip, das Zeitmanage-
ment, in der Praxis zu erlernen und
anzuwenden.Bei der Arbeit hilft es,
wenn die Schiler sich Uber ihren
Fahigkeiten im Klaren sind, dann
kdnnen sie die ihnen zur Verfigung
stehende Zeit optimal einteilen.

Die Lehrer kdnnen dem Lernenden
verschiedene, getrennt zusammen-
gestellte Pensen geben; kdnnen
aber auch ein Pensum fir einen
bestimmten Termin gemeinsam
zusammenstellen.

I1l. Phase

Wenn das ganze Klassenteam
einer Klasse nach dem Daltonplan
unterrichtet, haben die Lernenden
noch mehr Freiheit und Moglich-
keiten zur Selbstandigkeit, und sie
missen mitihrer Zeit gut wirtschaf-
ten. Sie eignen sich die Fahigkeit
des ,facheribergreifenden” Den-
kens an.Die Organisation in dieser
Phase verlangt von den Lehrern
sowohl Kooperationsfahigkeit als
auch Kompromissfahigkeit.

IV. Phase
Das Lehrerteam bestimmt ge-
meinsam die Durchleistung jeder

> Jak vznikne Daltonska skola v Madarsku?

[ILbiko Tar]

Klasse, also die Menge der Arbeit
fir einen Monat. Die Aufgabe des
Lehrerteams ist den Schilern die
Anderungen in der Organisation
der Arbeit zu erkldren.

Der Stundenplan und die Glocke
sind nicht mehr notig, weil die
Schiler fur die optimale Nutzung
der Freiarbeitsphase personlich
verantwortlich sind.

Die Schiler wirtschaften ihrer
Zeit je nachdem, wem welcher Ge-
genstand Schwierigkeiten bereitet.

Unser Lehrerteam ist davon Uber-
zeugt, dass ein fast hundertjdhri-
ges reformpddagogisches Konzept
— Helen Parkhurt’s Daltonplan
— daflr geeignet ist, Lésungen auf
die heutigen Probleme der Schule
und dadurch auch der Gesellschaft
anzubieten.
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Ve Skolnim roce 200/2002 jsme
zacali v Gyorszemere /Madarsko/
vyucovat podle reformniho kon-
ceptu Heleny Parkhurstové. Na
zacatku jsme méli velmi dobré zku-
Senosti ve tridach, ve kterych jsme
podle Daltonského planu vyucovali.

Po téchto pozitivnich zkuSenos-
tech vyvstala otazka, jak miZze fun-
govat tento reformni koncept sou-
Casné ve vice tfidach se spolecnou
praci uciteld a jak lze tento koncept
postupné krok za krokem zavést na
druhém stupni.

V tomto ¢lanku bych rada kratce
pfedstavila cestu, jakym zpUso-
bem, byla vybudovana nase Skolni
Daltonska strategie. Musim ale po-
dotknout, Ze nase prace rozhodné
neni u konce, protoZe se neustale
objevuji nové iniciativy, metody
a myslenky, kterymi lze tento kon-
cept doplhovat.

MODEL ZAVEDENI

DALTONSKEHO PLANU

Pre-daltonska faze

TTato Cast je urCena détem ve
véku 4-8 let, které jeSté neovladaji
¢tenf jako zakladni kompetenci.
ProtoZe vétSina malych déti bud
neumi ¢ist viibec nebo jen malo,
jsou ukoly, resp. ¢innosti znazor-
nény symboly a dennimi barvami.

LAkeni privodce" se sklada ze
6 nebo 8 fotografii resp. ndkresu
a rozviji komunikacni schopnosti
déti, které musi dany Ukol nejdrive
verbalizovat.

1. faze

Pfednosti této faze je postupné
privykani Zakd na nové pracovni
formy. MoZnost volby zplsobu
prace, mista nebo pofadi Gkoll je
pro déti naprosté novum a musi
se naucit tuto volnost pfijimat. Ne-

vyhodou je, Ze tradi¢ni vyucovaci
rdmec nebyl zrusen a tak nemuGze
byt détmi efektivné vyuZzit casovy
rozvrh.

Minilab je inovativni program
pro déti ve véku 4 az 14 let. Po-
moci zajimavych her se seznamuji
se socialnimi a emocionalnimi
pojmy. Tyto hry jsou katalyzatorem
v uCeni mentalnich, spolecenskych
a emocionalnich schopnosti. Diky
témto hram je Minilab pro déti
velmi zabavny a zaroven pomaha
schopnosti, které mohou pouZzit
v b&Zném Zivote.

2. faze

Pokud podle Daltonského planu
vyucuje vice uciteld, maji déti moz-
nost vyuzit a pouZit v praxi treti
Daltonsky princip — ¢asovy rozvrh.
PFi praci velmi pomaha, pokud jsou

si déti védomy svych schopnosti
a vy tak m@zete optimélné vyuzit
a rozdélit cas, ktery mate k dispo-
zici. U¢itelé mohou uloZit rdzné od-
délené a sestavené Ukoly a zaroven
mohou spolecné sestavit kol na
urcity termin.

3. faze

Pokud jednu tfidu vyucuje cely
tym podle Daltonského planu, maji
74aci jesté vice volnosti a moZnosti
k samostatnosti a zarovefi musi
umét dobfe hospodafit se svym

¢asem. Timto zplGsobem si také
osvoji schopnost myslenkové pre-
sahovat rizné predméty. Tato faze
vyZaduje od vyucujicich nejen nut-
nost spoluprace ale také schopnost
kompromisu.

4. faze

Tym pedagogl spolecné urci
pramérny vykon tfidy tedy také
mnoZzstvi Gkoll na jeden mésic.
Jejich Gkolem je také vysvétlit Za-
kiim pfipadné zmény v organizaci
prace. Rozvrh hodin a zvonéni jiz
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neni nutné, protoZe déti jsou samy
zodpovédny za optimalni vyuziti
dané casové dotace, kterou vyuzi-
vaji podle toho, jak ktery pfedmét
jim déla potiZe.

N33 ucitelsky sbor je pfesvédcen
o tom, Ze témér stolety reformé-
pedagogicky koncept — Daltonsky
plan Heleny Parkhustové —je urcen
k feSeni soucasnych probléma skol
a tim nabizi FeSeni také pro celou
spolec¢nost.
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www.daltoninternational.org

> Podminky pro udélovani certifikatu
CESKA DALTONSKA SKOLA a DALTONSKY UCITEL

[ACDS Asociace EeskYcH baLTonsKYcH $koL, Husova 17, Brno]

A. Samostatné mateiské skoly
1. Clenstvi 3koly jako instituce
v Asociaci Ceskych daltonskych
Skol.
2. Zavedeni modelu daltonského
planu v celém profilu Skoly
» dodrZovani daltonskych prin-
cipd ve vychovnych progra-
mech a v pedagogické praxi

* uplatiiovani daltonskych zasad
ve vychovnych ¢innostech,
v didaktickych postupech

* pravidelné vyuZivani dalton-
skych néstrojd

* uplatfiovani daltonskych prin-
cipl v tymové praci pedago-
gickych pracovnikd.

3. Specializovany vycvik dalton-
skych uciteld absolvovalo nej-
méné 75% pedagogickych pra-
covnikd skoly.

4. Vysledky sebehodnocent Skoly
pomoci manualu ,Daltonska
zpGsobilost ACDS" byly v pra-
méru nejméné uprostfed hodno-
tici Skaly.

5. Skola umozni pozorovani a kon-
zultace s metodikem ACDS. Vy-
sledky pozorovani a hodnoceni
metodikem ACDS jsou pozitivni.
Metodik doporuci sledované
Skole udéleni statutu , Daltonska
Skola ACDS".

CERTIFIKOVANE SKOLY

« ZS Husova, Brno

+ 75 Chalabalova, Brno

+ MS Jihomoravské namésti, Brno
« 75 K¥idlovicka, Brno
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B. Zakladni Skoly
(v¢etné zdkladnich skol
s integrovanou MS)
1. Clenstvi 3koly jako instituce
v Asociaci Ceskych daltonskych
Skol.
2. Zavedeni modelu daltonského
planu nejméné na jednom celém
stupni ZS
* dodrzovani daltonskych prin-
cipl ve vychovnych progra-
mech a v pedagogické praxi

* uplatiiovani daltonskych zasad
ve vychovnych cinnostech,
v didaktickych postupech

* pravidelné vyuzivani dalton-
skych nastrojd

* uplatfiovani daltonskych prin-
cipl v tymové praci pedago-
gickych pracovnikd.

3. Specializovany vycvik dalton-
skych uciteld absolvovalo nej-
méné 75% pedagogickych pra-
covnikd Skoly odpovidajiciho
stupné skoly.

4. Vysledky sebehodnoceni Skoly
pomoci manualu ,Daltonska
zpUsobilost ACDS" byly v pru-
méru nejméné uprostifed hodno-
tici Skaly.

5. Skola umozni pozorovéni a kon-
zultace s metodikem ACDS. Vy-
sledky pozorovani a hodnoceni
metodikem ACDS jsou pozitivni.
Metodik doporudi sledované
Skole udéleni statutu , Daltonska
Skola ACDS".

« 7S Masarova, Brno

+ 7S Muténicka, Brno

+ MS NekleZ, Brno

+ 75 Nové Mé&sto na Moravé

C. Daltonsky ucitel

(pracujici samostatné na své Skole)

1. Uplatfiuje ve vyuce své tridy
nebo svych pfedmétd daltonské
principy.

2. DodrZuje daltonské zasady.

3. Ucastni se aktivné daltonskych
vzdélavacich akci a vycvikd
ACDS.

4. Uplatriuje daltonské principy pfi
vymeéné zkusenosti i materiald
s kolegy na své i partnerskych
Skolach.

5. Po dosaZeni potfebnych kompe-
tenci se aktivné podili na lektor-
skych aktivitach ACDS.

Certifikat samostatného dalton-
ského ucitele neopravnuje Skolu,
na niz ucitel plsobi, k udéleni sta-
tutu daltonské Skoly.

« ZS PFemyslovo namésti, Brno
+ 7S a MS Réjec Jestrebi
+ 7S Benedova, Trebic

Redakénirada: Véra BureSova, Helena Matouskova, Bego Bariuelos, Marek Sapik, Jaroslav Vitek, Hans Wenke, Roel Roehner, Vladimir MoSkvan a Dominik MoSkvan
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Das Unterrichtsmodell, das Helen Parkhurst entwarf, inspiriert
nach wie vor Lehrer und Lehrerinnen.

Es hat sich herausgestellt, dass sich der Daltonplan nicht nur in
den Niederlanden, sondern auch in vielen anderen Landern der
Welt nahtlos an die heutige Gestaltung von Unterricht und Leb-
enswelt Schule anschlieft.

Die Forderung, die individuellen Unterschiede zwischen Schiilern

2u beriicksichtigen, gewinnt im Daltonunterricht Gestalt und
indem das und

tierte Lernen des Schillers betont wird.

Die Arbeit mit Auftragen bzw. an Themen bildet dabei die

Grundlage.

Mit Nachdruck weisen die Autoren auf einen Paradigmen-
wechsel in der Auffassung von Lernen und Lehren hin. Nicht
durch Angebot, sondern durch Nachfrage soll der Unterricht
gesteuert werden. Die Bedirfnisse und Interessen der Schiller
sind primr.

Die Schiller haben selbst eine groBe Verantwortung fiir den
eigenen Lernprozess

Roel Réhner und Hans Wenke zeigen in diesem Buch, dass die r
un i Einsichten
von Helen Parkhurst noch immer aktuell sind
Mit diesem Buch wollen sie deshalb den Lehrern und Lehrerinnen
und geben, die un,
Ideen des Dalt (! in die Praxis

Praktische Tipps und Beispiele aus dem Dalton-Schulalitag
sowe die von den Autoren entwickelten Unterrichtsmaterialien
spielen dabei eine groBe Rolle

Als Dalton Consultants arbeiten Roel Réhner und Hans Wen-
ke, zusammen mit Schulteams, standig an der Gestaltung des
Daltonkonzepts. Immer wieder bitten Lehrer und Lehrerinnen um
konkrete Beispiele und um eine praxisnahe Beschreibung von
Daltonmaterial. Es zeigt sich, dass die vielen Materialien, die die
Autoren und zur | des

einsetzten, sofort von den Lehrkraften in der Klasse benutzt wer-
den und oft dazu anregen, selbst neue Elemente hinzuzufiigen

Alle in dieses Buch aufgenommenen Beispiele missen denn

auch als Ansatz zur Stimulierung der eigenen Kreativitat und der

internen Entwicklung des Daltonkonzepts in der Schule betrach-
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Daltonplan
Padagogik

eine praktische Inspiration

Das Unterrichtsmodell, das Helen
Parkhurst entwarf, inspiriert nach
wie vor Lehrer und Lehrerinnen.
Es hat sich herausgestellt, dass
sich der Daltonplan nicht nur in
den Niederlanden, sondern auch in
vielen anderen Landern der Welt
nahtlos an die heutige Gestaltung
von Unterricht und Lebenswelt
Schule anschlieft.

Die Forderung, die individuellen
Unterschiede zwischen Schilern zu
bericksichtigen, gewinnt im Dalto-
nunterricht Gestalt und Bedeutung,
indem das selbstgesteuerte und
kompetenzorientierte Lernen des
Schilers betont wird. Die Arbeit
mit Auftragen bzw. an Themen
bildet dabei die Grundlage. Mit
Nachdruck weisen die Autoren auf
einen Paradigmenwechsel in der
Auffassung von Lernen und Lehren
hin. Nicht durch Angebot, sondern
durch Nachfrage soll der Unterricht
gesteuert werden.

Die Bedirfnisse und Interessen
der Schiler sind primar. Die Schi-
ler haben selbst eine grolle Verant-
wortung flir den eigenen Lernpro-
zess. Roel R6hner und Hans Wenke
zeigen in diesem Buch, dass die pa-
dagogischen und unterrichtspsy-
chologischen Einsichten von Helen
Parkhurst noch immer aktuell sind.
Mit diesem Buch wollen sie des-
halb den Lehrern und Lehrerinnen
Anregungen und Hilfestellungen
geben, die padagogischen und di-
daktischen Ideen des Daltonplans
in die Praxis umzusetzen.

Praktische Tipps und Beispiele
aus dem Dalton- Schulalltag sowie
die von den Autoren entwickelten
Unterrichtsmaterialien spielen
dabei eine groRe Rolle. Als Dalton
Consultants arbeiten Roel Rohner
und Hans Wenke, zusammen mit
Schulteams, standig an der Gestal-
tung des Daltonkonzepts.

Immer wieder bitten Lehrer und
Lehrerinnen um konkrete Beispiele
und um eine praxisnahe Beschrei-
bung von Daltonmaterial. Es zeigt
sich, dass die vielen Materialien,
die die Autoren entwickelten und
zur Unterstitzung des Teampro-
zesses einsetzten, sofort von den
Lehrkrdften in der Klasse benutzt
werden und oft dazu anregen,
selbst neue Elemente hinzuzu-
figen. Alle in dieses Buch aufge-
nommenen Beispiele missen denn
auch als Ansatz zur Stimulierung
der eigenen Kreativitat und der
internen Entwicklung des Dalton-
konzepts in der Schule betrachtet
werden.



